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GENDER AND

INTERSECTIONALITY OF

SUBJECTS, CURRICULUM
AND PEDAGOGY

J.MARIA PREMA

Introduction

hen education is seen as a social reformer that
Cw brings about change and tests the present realities,

it becomes the most powerful process of eradicating
gender inequality. Education can help to create such new values
and forms by which both men and women can utilize their human
faculties fully. Education that empowers functions for equality and
gender issues, which is aimed that presenting those images of
that which is not yet. This chapter will deal with how gender was
focused in each subject.

History: History has all along been dominated by men,
especially the powerful ones, while women have been
mechanically mentioned as having obtained power on some
occasions (as Razia Sultan, Noor Jahan and Rani Lakshmi Bai).
Keeping women out of the purview of this discussion is chiefly
caused by the fact that the focus of disciplinary knowledge has
always been concentrated on power, and narrow attention is paid
to the sequence of incidents that caused a change in these power
systems from time to time, and that only public life has been taken
in focus while describing history. Feminist historians argue that as
labour is divided on gender basis; public/private dichotomy and
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alues are linked In 2 hierarchy of values, wh;
::2 ﬂ:e::‘gﬂlii the historical description; so it becomes pe cesgy
that the structure of history is made lo go through the Procegg
paradigm sift; It should be beyond from the history of pro duction
social reproduction; and history of family production, laboy, for 0
and cullural resources should be written. Until it happens, WOmCa
will not be able to get & place In history, nor will they be mention
in It, and until such time, justice will not occur with their liveg azg
wholesome experiences.

Economics: In economics too, the above kind of "
issues and public/private dichotomy are reinforced. Its ma| Nsiren r
is kepl free from the domestic and familial social assump“m':
Thus, the service done by a large section of women who DO
non-salaried work and production remains invisible. Besides "a
woman is engaged in domestic production or voluntary com""-linila
work, it also remains invisible. y

It is very important to undertake analysis of economicg of
gender and it is important to see how gender difference leags
to different economic outcomes, whether it pertains to income
eamning, and poverty rate, working hours or other norms of
ensuring economic solidarity by economists.

Sociology: The mainstream of sociclogy explains he
shoricomings of migrates synthesis of gender issues, and thys
it reminds us that despite the soclal status of women being Ilns(adr
by feminist scholars, yet several of their theoretical issues have
remained untouched. In substantive sociology, chiefly such
slructures as caste, class, tribe, family, culture; and such processes
as modernization, westernization, culturisation, urbanization
industrialization and globalization are emphasized. In all lhese:
the presence of women cannot be overlooked. Therefore
the problem is not that women are completely absent. In fact’
soclology is accepted as a soft option, and so, it is consideret;
more appropriate for girl sudents,

ch Pugh

of course, neither in struclure, nor in processes is seen as
gendered entilies. Therefore, they entail different meanings formen
and women, so there is a tendency o overlook it. For example, in
the NCERT book, a chapter has been included on population and
demogfaphy, yetithas not mentioned anything on adverse female
sex ratio. Se_x ratio has been Included in a chapter on the sex
lraallr::s of deprived groups as a sub-section of women. This type of
realment does not result from non-understanding of gender, bul
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rather wrong-understanding. Showing gender inclinations means
that an additional subject or chapter is introduced about women
or their visibility should be augmented, or the women issues
should be explained as social problems,

Consequently, in ;ocioiogy ( together with history and political
sclence), more focus is given to women's status, and no attention
is paid to the structures that create gender relations. in which
an ideal Indian Society is constructed by an ideal institution
as Is conceived by joint family and other systems, and whicl;
are considered inherent like the judiciary. This type ’of tendency
indicates necessity of Indian Women. This type of tendency is an
obstacle in the path of meaningful genderisation in social sciences
and due ot it, no change occurs in male-centred paradigms of
different subjects.

Political Science: In the subject of palitical science
too, attention has been focused to power with a mechanical
paternalistic viewpoint and so gender has been included as a
chapter on women empowerment in the curriculum. Under the
720 or 73 amendment, it has been included as a discussion
on women reservation. Of course, the main subject and theory
remain centred round the paternalistic political theories, and
somelimes you can see a footnote that carries feminist criticism
of these theories.

The mainstream subject remains focused on narrow politics,
as party politics and party system, election and election alliances
of different groups in Indian Society etc. There is need to broaden
the definition of ‘political' and it needs to be broadened and
extended in the field in which the study related to women is
essentially linked. At first, there is need to understand that politics
has no such impact on women as it has on men, so there is need
for exploring an internal effect about it.

Secondly, in addition to this, political processes often transform
the gender relations, which should be explored. Thirdly, women
take part in political activities like a political subject, as different
from men, due to which questions are raised on specificity of
women's political activism, as : should they be classified that
analysed as a different entity? When such questions are raised,
they study of political science can be understood in a perspective
different from traditional scope.
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Geography: Among all social sciences, geography hag p,
too fortified to restructure gender analysis and knowledge, tha??
it has not incorporated any gender issues. Possibly, it ig dus Is,
the fact that women form only a miniscule of academic geg ara r:o
scholars despite the fact that they form nearly half of the WOr[l)d-y
population, especially in India. According to Rﬂs&nggss
geography is a subject that gives forth a dualistic thoughy 5 )
great theories as a paternalistic subject, which claims o Spenﬁ
on behalf of all people; but in fact, it tells only about the white tg
bourgeoisie and men. «the

On the other hand, feminist critics argue that gender jg t
only incidental for geography, it has also been playing a ma?
role in creating spatial scales and environment, where socia| Iiln
is visible. If we look from a male attitude, we find that space t:e
itself is free from gender; it is an open path which can lead to g !
place. We are aware thal some spaces or places create obstaclg
for women and in fact, they become a cause of fright or Vio[&nc:
against women, especially when it comes to women going outsid
at night. Does the cultural perspective display an equal presence
of men and women? Are all places comfortable and secure !c:
both men and women? Do, we as teachers of geography, creat
an atmosphere in the class that is equal and harmoninu's to aﬁ

students? These are the questions that iti
try to answer, a the critics of geography

_ Sciences: As different from social sciences, purpos
;Ike mathematics claim obje_ctiveiy as their shraui arF: d bilsncgiean,z::
rr.\rr:1 gender and other _soclal inequalities, as they tend to include
gz:; ne;irr and other social inequaliies under subjective notions.
formulalt{i:nmel?r?ds begin from objectivity and end on the process f
hskiaren rg: eory or law. The theory or law, thus formulated in a
o opinentl;:e? is consu:lergd logical, value-based and neutral,
% emibic t)re! modgm scmpcg, with its published objectively,
also/ st fHia ssrn me.mg prejudiced attitude towards women,
sertod organizs:j iI(rne, itfirms up such tendencies. In the ancient
o e d'erOWIEdga (or science) considered women as a
6 Mcomeiate i grenl from men. Science reasons that women
of et Imlen. tharefo(e they are inferior to men. Science
fartor gy claims that owing to their lighter mind, women are
0 men in intelligence. This fact is overlooked that the brain

of a woman will be in the ratj
aw atio of her body; i
scientific processes are not free from pre}’ﬁéli:;m SRR
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esides, the language used In sclentific circles strengthens
jc Image; this concept lakes root in the social
environment. At present too, this type of gendered language s
being used, of course In a less aggressive manner as it once
used o pe, Objective sclences (mamenmucs, physics) are
considered hard sclences and masculine significance s altached
with them, while the subjective branches of knowledge (as
sociology. psychology) are considered soft sclences, and they
are considered more relevant to women. The slereolypes thus

roduced are activated of themselves, and s0, some women opl
for mathematics and physics as against opting for other subjects

The first point of criticism against objectivily of sclence s
{hat the knowledge created through scientific processes 18 not
value-less, neutral and general as it is claimed to be. In fact,
fominists think that sclentific knowledge is a social structure, and
as it is created in cultural, political, soclal and economic values,
it is also crealed here. They emphasise the fact that, the claim
over scientific objectively covers the relations of knowledge and
power. This type of objectively is structured dichotomy which
creates a parallel reality of gender, In which subjectively niles
more importantly than objectively; logical feelings are more
important than cultural and natural feelings. You can seo that
these lerms are either logical or privileged. The first adjective 18
used in comparison with unscientific, illogical and feminist. Thus,
the gender forms rendered o social realities make the world look
replace with prejudiced and deformad dichotomy, wheoro any
degradation of masculine norms Is considerad outrageous.

Women have been able to have only alimited access to sclonce
and technology and have been aloof from almost all Intellectual,
sclentific and technological communities, They have always baon
connected with upbringing, child-rearing and  housokaaping
The fields in which they have excellod are in their capacitios as
homemakers, nurlurers and midwives; and these activities have
never been considered part of science and tachnology: and their
contribution to sclence and technology has remained hidden from
history as It has seldom been recorded. (Mackenzle, 1985)

The tendency to accept sclence and technology as domains
of men pervades in the minds of students too. Studios raveal thal
when students are asked lo relate a story of mankind thoy might
have heard, they made pictures only of men and boys. To study
how students look at science and technology and how thay think

B
alarnmisl
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dertaken at the Bhabha g
e a study was un ’ Ceriba 4
gt::%“r:og]zsdu(;ation, in which boys and girls made the pictq o

d working alone in a chap.:
‘entist who was young and emis
E:rras;gf;l:l While describing scientists, they used words jixg he

and 'she’.
This opinion is Ico
do is non-technologica

nnected with technology too; what Wor,
I, while historically, their existence is dee;
linked with survival technologies. Thus, a c;ausg is behing it h y
we define technology. There are a number of somo-cpttural factorg
which keep women aloof from su_ch ﬁe1_ds wh|ch are directly tel‘med
technological. Gender stereotyping of jobs is universal. As 5 resul
of such ever- pervading stereotyplpg, women do not Contrary t,
the field of their career choice. This fact _leads to fewer Women
going for science and techno!ogyl as their career. Women form
only a miniscule 8% of total scientist in India.

Mathematics: Mathematics is also assumed to be an ideal,
logical and methodical concept which is placed at the top of
school curriculum; in its concept, the ce_ntra_l fqgus is given o 5
logical, free, autonomous and substantial individual as part of
the modern nation state. This type of structure has been formeg
on this understanding that mathematics is the highest zenith of
human logic, while mathematics appears to _bg. free from values
and which tells the universal truth. However, it is in fact based on
male values and assumptions. This view is further fortified with
the lack of description of women mathematicians in this male-
dominated domain of knowledge. Also, the scheme for syllabus
lacks any social references; the questions that are normally asked
in exercises are seldom related to women’s lives. In a study related
with the mathematics textbook, it was found that not ever once
any question was contained about women's dress in the problem
sums, while it included several questions about purchase of
clothes and garments. (AWAG, 1988) The researches have been
conducted on classrooms also reveal that girls are systematically
discouraged and devalued, they are told that they would not be
able to do well or attain mastery in mathematics, despite the fact
that they were doing well in mathematics continuously.

It is important to understand that mathematical capability
is seen in the context of social situations and aclivities; whfle
school mathematics is seldom related to the daily and social life
of children. Mathematics, as taught in our schools, seldom such
questions or problems which could need multiple approaches
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with open ends ar?d V\fhich lack a singular and final answer. An
important assumption in school mathematics is that mathematical
claims (or answers) 3'“’_35'5 need external evidences (that is,
reacher, textbook and guidebook). This viewpoint works contrary
to students, espgcraﬂy for girls, because women normally lack
these external evidences.

Language: Language travels through all subjects, and it
ossesses a basic place in construction of knowledge, and
has extensive and far-reaching implication for gender relations.
|t works as a carrier of those thoughts and assumptions which
are considered natural and which are strengthened by day —
to-day interaction. Thus, it grows so orthodox that we lose its
significance. Sexism enters language, and distinguishers only
the gender (for example, the method of ending words influence
the orthodox methods), and generally, it uses the term 'man’ to
signify entire humanity. In traditional naming, women are identified
by their father's or husband's name. The titles like Ms or Mrs
denote the marital state of a female, while such a title in man's
name does not denote any such thing. Therefore, there is need
to sensitize children regarding how language operates, how it
imposes concepts and how it establishes the power differences
in a natural manner.

It is also said that language not only reveals the presently
existent things, but also tells about those which are extent and
shapes out attitudes about them. Therefore, when language is
used in a different way, the situations and circumstances can also
undergo a change. So, students should be taught that language
is very important not only for maintaining political connection, but
also changing out attitudes which later go on to change the world's
circumstances. When the word ‘black’ replaced the word ‘negro’,
or 'differently-abled’ replaced the word ‘disabled or handicapped’,
‘'sex-worker' replaced the word 'prostitute’, they became widely
acceptable socially; they also indicate that we are acquainted
with the history of repression, exploitation, isolation and moral
degradation, and also possessed of the willpower to change such
a system.

The above description clearly indicates that when questions
are raised against the androcentric assumptions are interwoven
with scientific theories and behaviors and feminist ideas were
reproduced according to feminist thinking, rewriting started to
occur in the field of woman history.
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lum and Pedagogy ) .
it::::::nd powerful curriculum, from the h\rlewpoqqt of gender.
<hould be s0 capable that it can chauengle the eslablished gender
entities of acquired knowledge In a logical manner. In the whole
world as well as in our countty, women movements and women's
studies have enriched our knowledge and they have revealed hoy
the project of possibility can be completed by education,

f developmental assumption of education is accepted, i\
structures and experiences; in such g

is created by the Known
situation, the curricutum will have to be constructed such that girl
are able to understand the surrounding environment before they

are set out to understand the other references and how to tackje

them.
In this co

work, body, sexuality,

community, state, mod!

ntext, the important points will be related to thej
marriage, guardianship, family, caste,
ernity, economy, violence, opposile sex
and hierarchy. These points will extend from language lo socia|
sciences to sclences, and they will not be imposed on students
like the excess of knowledge, rather they will emphasize the fact
that these points should be presented such that they can be linked
to subjects being taught at every level in the school. Further, they
can be linked with higher thinking and more complexity, This
will help to further strengthen criticality and will not lead to mere

accumulation of facts.

Pedagogy

The interaction between teacher and student in the classroom
is very important because it has the capacity to define whose
knowledge will become school-related knowledge and whose
voice will shape it. Students are not merely small students for
whom the grown-ups have to present different types of solutions.
They are also the observers and critics of their circumstances
and needs. Therefore, they should be included in the debates
and problem-solving processes related with their education and
future opportunities. Therefore, students should be acquainted
with the fact that their experiences and perceptions are important,
and thus, attention with the fact paid on developing their mental
faculties for thinking and independent reasoning. What children
learn outside the school: their capabilities, learning capabilities
and basis of knowledge: they bring all this to school, and all this
advances their learning process. This is more jmportant so far
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deprived children, especially girls, are concerned because
(1d in which they live and confront the hard realities they
dom discussed. A teacher can make use of the following
al techniques in order to cultivate gender sensibility in

as the
the WO
are selde
pedag‘ngc
sludents:
|f children’s social experiences are brought into the
assroom, their issqes cf_ slruggle or conflict should also be
addressed. Struggle is an |ne\firable component of a child's life.
They have to confront such situations continuously where they
needed to undertake moral evaluation and act accordingly. These
circumstances can be multifarious, whether they pertain to their
own struggle with the family, community or violent incidences
\aking place in the social world. Still, in official curricula, knowledge
is introduced in @ neutral manner, and struggle is made aloof, so
that a definite viewpoint of the society can be legitimized. This
viewpoint of the society is related with the dominant concepts.

Most feminist teachers think that knowledge is not neutral and
both teachers and students bring their lexts into the classroom,
which shapes the transaction in the classroom. Feminist
educationists lay emphasis on participatory teaching-learning
under which objectivity, emotions and experiences have a definite
and vital place. Participation is a powerful method, yet if it is made
a ritual, its sharpness is lost. If participation is made the ground
for an effort to realize some predetermined goals where teacher’s
own ideas dominate those of the class, them they are no more
meaningful. The experiences of students and teachers should be
appreciated, and it would be a judicious beginning.

Play is an inseparable part of childhood. Its expression
depends much on this fact who is playing where and with whom.
In the succeeding lines, we shall make an effort to outline how
play takes shape by gender in the science campus. It is based on
the observation of primary children studying in municipal school
where play is seen in the context of a process of development.
Children and teachers look at school as a place of learning-
working or as a place for playing. In fact, a good student is the one
who does not play. Despite this unwritten assumption, children
start to play during the brake, or when they are not being watches
by adults; at these times, they play freely. Here by play we mean
the fun games that are played without any formal games.

i While making all efforts for actual cooperation or participation,
lis essential that all possible differences should be identified

cl
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and worked upon, because when children expregg thei

collective experiences, they also connect and relate ?'r -
others' experiences too, which may not from part of So Il'n With
So, it is necessary to know that such a difference g nma reality
situation but difference. The pedagogy which DTOVidesow'-"g %
an opportunity to express themselves freely in {he cia:hnldran
and that is not imposed with certain predetermineq deSrqam.
or stereotypes, helps to advance children in a better Wi Cisiong
instruction in the higher classes. nner for

Questioning Knowledge: Reading against the Grain

It is necessary and possible too that students are eng bled
against the grain, that is, they should be able to raise qu
against the acquired knowledge, whether its source g
textbook or other literary material in the environment. Doubtless|

it is an aim of higher secondary education. Still, there is neeﬁ
to cultivate such viewpoints which can enable students to raise
questions against the components of the environment; and
encourage them to compare and contemplate. A women teacher
often questions her culture through folksongs, discusses them
and also analyses them, it is chiefly oral form. As the treasyre
of knowledge is manifested in different media, it can be in any
form, like television, advertisement, songs and films etc. A student
should keep making dynamic interaction with them all. This type of

parallel learning processes stress to form new equations between
teacher and student.

to reaq
estiong
biaseq

A gender-sensitive teaching process not only affirms
individual and collective experiences but also establishes them
with the larger structures of power. The questions like who is
allowed to speak for and when, and whose knowledge is most
valued indicate the relation of a teacher with students. An B.L.Ed
teacher informed about the course thus: “The paper on gender
and schooling made me aware of these realities that | might not
change everything, but | would certainly make an attempt in my
class and make an effort to bring about a change.” It signifies that
different techniques should be constructed for pupil-teachers. For
example, it may be important for some children to speak out in the

class, and so they should be encouraged, while others may like to
learn by listening.

Itis the duty of a teacher to interact with students and at the
same time, provide them a secure environment in which children
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gs themselves freely. With making learning of the learner
ive and augmenting his comprehension, it is also necessary
effect! in mind that the difference existing among students should
to keBF; expressed, and the modus operendi of the expression
o be observed (such as the differences between
irls). The secure environment of the class provides
opportunity for expression. This environment gives
m chances for conflict, sharing of experiences and exploring
the ive questions and it is the way that work can be started on
e ;esolul'rons. It should be a place where students can practice
ewocralic methods to interact with one another and learn the
dems how to tackle the conflicts they come across outside the
wahoal A school should be a place for students, especially girls
Sche;e -they can discuss decision-making, raise questions on the
\l’:asis of their decisions and choose viable options.

When women learners are made passive in participatory
teaching-learning circumstances, it goes against the interest of
the school. In our schools where the gender-based structures are
used to maintain a strict division to maintain discipline between
boys and girls; if a girl ever tries to mix up with boys, she is taken
as a violator of the gender code and she is pulled back. Clearly,
there is need to rethink the situation of a learner in the class. The
thinking thus undertaken will be redefined, and there is need to
incorporate a space for this redefinition in the teacher training
programme.

can expre

a
ghould als
boys and ¢
children an

Recommendations

® Access of All Girls to Education: The government
should be pressurized to increase the educational outlay.
Free and quality education should be ensure for all, and
girls' access to school should be ensured all over the
country.

@ Quality and Retention Capacity in Girls Education:
Government schools have been becoming educational
centres of poor education for deprived sections of the
saciety, especially girls, which has resulted into increased
drop-out rates for girls. Therefore, infrastructure and
teaching quality should be improved in government
schools.

@ Nationwide Consultation on Schools of Religious
Denomination: There should be a nationwide



124 { Women in Changing World

s centres and those educatigp

omen's studie : istg
xorkers who have experience of working op gena:j"d
issues. The NGERT and SCERT shoulg Sponszr
T

rogrammes in which t_here are research

igﬁgu?:leg on women's_sludlgs; also, such ma;zlr’igTs
should be construcled_m which 1hgre IS critical , :
proactive attitude, and it should be Incorporate at
levels of textbooks, as we!l as at primary, midge a ;
secondary levels. Educatlo_nls_ts and researchers

women's studies should be invited to shape the syllab
and other related subjects’ content. abi

Integrating Input of Trained Experts on Adoles,
and Sexuality: The NCERT and SCERT shoulg
material readied with the help of gend er‘SE‘nsiz?ve{
psychologists and advisors and prepare the plap, foe
curricular processes and methods of teaching Whicr:
can initiate healthy and open discussion on adoloscen
and sexuality between boys and girls. Adolesceme i:
an important step in development of life of an individug
Sexuality is the centre of an individual's personality, self.
esteem and self-confidence. In such a case, it becomes
important that children are explained the difference
between sexuality and gender; they should be made i
experience to be free from hesitation and shyness, go
that they become capable of taking informed decisiong
which can protect them from harms and dangers ang
also give them confidence to raise their violence aboyt
right and wrong.

Assigning Importance to production of Household
Articles, Labour and Human and Cultural Resources
in Social Sciences: There is need to highlight and
underline the production of labor, household aricles
and human and cultural resources. When there occurs
a paradigm shift in social sciences, it would not remain
only a record of social products, but that of household
production, production of labour, as production of human
and cultural resources too. It would only then be able
to represent women in social sciences in an adequate
manner, so that justice can be done with their work, life
and experiences holistically,

ence
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@ Incorporating Gender Dimensions of Diversity,
sexuality, Violence and Conflict: In school curriculum,
all those issues of diversity, sexuality, violence and
conflictin which gender makes its presence felt should be
incorporated.

viewing Language Such That Difference between Powers Can

pe Era
and aw

and perpetud

dicated: Language should be viewed across the curriculum
areness should be built in the ways in which in neutralizes
tes power differences.

Curriculum planners, textbook writers, teachers and students
should all be able to:

Understand those methods in which differences
in language and powers can be neutralized. The
language should be such that it does not display any
prejudice towards any gender (man or Woman), that
is, it should be neutral.

Construct the language related to sexuality,
physiology and body, especially that of girls,
because the most cases pertain to them who fall ill
quire often as they fail to coordinate between their
physical needs and activities.

Often women assume silence on certain issues or
articles, or fail to express themselves for lack of
language. Itis vital to understand that it is not a mark
of their natural or biological incapacity; rather it is
a mark of culture and education in which girls are
trained to remain passive and indifferent.

It is compulsory to identify that women'’s life, body
and existence are not displayed in literary language,
and the similes and metaphors used in it. We can
find absence of female subjectivity in traditional
male-dominated literary discussions. Women's
articles and language should be incorporated in the
textbooks prominently.

Recognize and understand that all these norms and
absence are social construct, so they can be undone;
therefore, there is need for feminist deconstruction
and reconstruction.
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@ Establishing Conflict as a Method of Teaching: As
violence is prevalent everywhere including in children’s
houses, schools and outside world, soO the teaching
classes should teach them how to tackle it and conflict
should be established as a method of teaching. It is
necessary so that children cultivate a real perspective
about violence and also learn how to overcome it.

@® Assessment System Geared to Differential Aptitude:
A standardized singular assessment does not feel
adequate to measure inter relational need and aptitude of
children. Therefore, diverse assessment techniques and
forms should be recommended which comprises oral as
well as written, including objective, subjective, pictorial,
artistic, abstract, concrete, artificial and symbolical forms.
These different types of assessment should be used
keeping the different groups having specific aptitude.

Conclusion

As has been said before, imparting education to women has been
held logical on the ground that the educated women would be
helpful in generation of supplementary income, it will also lead
to lower child births and population control, they will be better
mothers, and will be helpful in preserving traditions and spiritual
values that are helpful in uniting the society. All these advantages
look at women as a tool that will hold the family and society, and
overlook their personality and several human rights. Itis important
paradox that the education, that regenerates social values and
stereotypes and checks them, is also the tool to empower.
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